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The rates of science and engineering (S&E) Women remain underrepresented in the science
coursetaking for women shift at the undergraduate and engineering workforce, with the greatest disparities
level and gender disparities begin to emerge. occurring in engineering and computer sciences.
Women earn 57% of bachelor’s Women earn 50% of Women constitute Women constitute 34%
\ degrees in all fields bachelor’s degrees in S&E 48% of the total workforce. of the STEM workforce.
Women earn a majority of bachelor’s degrees in psychology, Women STEM professionals are concentrated in different

biological sciences, and social sciences, but they earn only fields than men, with relativity high shares of women in
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Women of color continue to be underrepresented in STEM, ENGINEERING 16 h

but are gradually increasing their share of STEM degrees. \ J
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